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ABSTRACT

This study aims to improve students’ competence in listening to drama within
Indonesian language learning by applying the Direct Listening Activity (DLA)
model. The research was designed as classroom action research involving 31
Grade XI students at SMKN 2 Bengkulu, conducted in two cycles, each
consisting of planning, action, observation, and reflection. Data were collected
through observation, tests, interviews, and documentation, and analyzed using
data reduction, display, and verification supported by triangulation to ensure
validity. The findings demonstrate that the application of the DLA model
effectively enhanced student learning outcomes, with an average score
increase of 7.81 points, mastery learning improving by 2.77%, and student
participation rising by 8.34% from the first to the second cycle. Beyond
cognitive gains, the DLA model also fostered students’ confidence,
collaboration, and active engagement in appreciating drama. These results
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indicate that the DLA model is a practical pedagogical strategy for
strengthening listening competence in Indonesian language education, with
broader implications for fostering literary appreciation and communicative
skills.
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Introduction

Listening competence is universally acknowledged as one of the most critical components in
second and foreign language acquisition, since it serves as a foundation for development in speaking,
reading, and writing. In particular, Stevens (2005) and Vandergrift et al. (2006) suggest that without
strong listening skills, other language skills cannot fully develop. Collins (2022) affirms that listening
in naturalistic settings involves not only decoding spoken language but also interpreting intonation,
discourse markers, register, and paralinguistic cues. More recently, Goh and Vandergrift (2021) and
Hassane (2023) emphasize that listening is a complex process involving predictive listening,
metacognitive regulation, and affective factors; thus, listening instruction should not be passive but
active and scaffolding. In settings where learners engage with dramatic texts plays or dialogues in a
theatrical or semi-theatrical format the demands on listening competence increase: learners must
manage shifts in tone, character voice, emotion, pacing, and context (Dell’Aquila et al.,, 2022;
Kazemitabar et al. 2021; Lascotte & Tarone, 2022). For example, Dell’Aquila et al. (2022), in a study
with Turkish EFL learners, found that drama-based listening tasks heightened students’ listening
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accuracy and their ability to infer character intentions. Similarly, Kazemitabar et al. (2021) reported
that subtitled drama audio with role-play follow-ups enhanced EFL learners' comprehension of non-
literal speech and pragmatic meaning significantly more than standard lecture recordings.

In formal education systems, however, achieving competence in listening, especially to
dramatic texts, remains a persistent challenge. In many countries, students report difficulties such as
fast speech rate, unfamiliar accents, emotional or figurative language, limited vocabulary, and anxiety
during listening (Cheng et al., 2021; Kaplan-Rakowski & Gruber, 2023; Qiu & Xu, 2022). These
difficulties are amplified when the materials are authentic or semi-authentic, such as dialogues in
plays or recordings of drama, because dramatic listening requires more than literal comprehension
it involves interpretation, inference, perspective taking, and affective response (Lim & Park, 2023;
Lo etal, 2021).

National studies in Indonesia corroborate these findings. Altasa et al, (2023) and
Namaziandost et al., (2020) analyzed listening comprehension difficulties among EFL high school
students and identified that cognitive, linguistic, and socio-affective factors were significant barriers.
Min et al,, (2022), Sanchez et al., (2023) and Spies (2023) found that teachers also struggle to find or
design listening materials that align with students’ proficiency levels and curriculum standards,
particularly for drama or literary contexts. In another local study, Sunny and Sumarni (2023)
described the challenges students face in listening to drama in vocational high schools: lack of
interactive media, passive listening habits, and limited opportunity for meaningful reflection
following listening activities. More recently, studies such as Gale etal., (2020), cited works show that
integrating multimedia tools helps but often remains under-utilized in structured and pedagogically
rigorous ways.

Pedagogical models that structure listening instruction promisingly address these challenges.
One such model is the Directed Listening and Thinking Activity (DLTA), originally developed by
Stauffer as a strategy for improving comprehension of spoken texts through prediction, listening,
discussion, and reflection (Inkpen, 2022). The DLTA model has been applied in numerous contexts,
often yielding significant gains in listening comprehension (Sinaga et al,, 2023). For example, the
study by Budiyanto et al.,, (2021), Mahdi, (2022), and Oo and Habdk (2022) involving Grade 8
students in Indonesia revealed substantial gains in listening skill post-intervention: the post-test
mean score was significantly higher than the pre-test, indicating that DLTA helped students better
manage listening comprehension tasks, especially those requiring inference or prediction.

In terms of drama-based interventions, there is evidence from Indonesia and abroad that
using dramatic materials films, dialogue scripts, movie clips increases engagement and improves
listening outcomes. Suramto (2019) conducted a quasi-experimental study with general
conversation classes using “viewing drama movies reviewing techniques,” finding that the
experimental group (n = 30) achieved a significantly higher mean score than the control group when
tested on listening comprehension after the intervention; viewing drama movies contributed about
61.8% to the improvement in listening skill. Internationally, Tong Thi (2024) in a Vietnamese EFL
university setting implemented drama method tasks with role-play and follow-ups, showing
improvements both in comprehension accuracy and in students’ willingness to engage in
interpretation. Islam (2023) also reports inverse findings while drama can boost affective
engagement and listening comprehension, poorly scaffolded drama tasks sometimes overwhelm
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students, especially when materials include dialects or unfamiliar cultural references. Thus, drama-
based listening work demands careful design, scaffolding, and reflection.

A promising fusion of these two approaches structured listening models such as DLTA (or
similarly, what here will be called the Direct Listening Activity, DLA, model) with drama materials
could potentially produce better outcomes than either approach alone. However, empirical studies
explicitly combining DLA (or close variants) with drama listening as the central competence being
measured are scarce. Most research either examines DLA with more neutral audio materials
(narratives, dialogues not in dramatic context), or drama-based listening without embedding
structured listening tasks (prediction, discussion, reflection) as in DLA. Furthermore, many of the
local studies in Indonesia focus on general English listening classes rather than the Indonesian
language learning context, or are carried out at lower grade levels or non-dramatic contexts (Sunny
& Sumarni, 2023; Suramto, 2019).

Another strand of research highlights affective and motivational dimensions as crucial in
listening comprehension outcomes. Anxiety, self-efficacy, motivation, and classroom participation
are frequently reported as mediating factors. In Indonesia, for example, a study of EFL learners’
listening anxiety at universities found that anxiety significantly lowered students’ ability to process
spoken input and reduced participation in listening tasks; lecturers reported that strategies like pre-
listening orientation and exposure to authentic materials helped (Ramadhianti & Somba, 2021).
Meanwhile, in drama-based interventions, Man et al., (2021) note that drama tasks increase
motivation and reduce affective filters when students perceive the listening materials as meaningful,
contextual, and emotionally engaging.

Given the national curriculum in Indonesia (2013 Curriculum), which emphasizes
competence in listening, speaking, reading, writing, and literature integration in Bahasa Indonesia
classes, particularly for literary genres including drama, there is both policy support and curricular
mandate for developing students’ listening competence in dramatic listening. Nonetheless, there is
limited research investigating whether models like DLA are implemented in Indonesian classes for
listening to drama texts, examining both cognitive outcomes (scores, mastery learning) and affective
dimensions (motivation, confidence, participation).

In summary, while prior international studies demonstrate that drama-based tasks and
structured listening-thinking models (such as DLTA) can independently improve listening
comprehension, and national literature confirms listening comprehension difficulties in Indonesia
along with some drama-based interventions, there remains a lack of research that (1) isolates drama
listening competence as the primary outcome under a structured listening model, (2) applies the
Direct Listening Activity model specifically in Indonesian language instruction (not English as a
Foreign Language), (3) focuses on secondary school students (particularly Grade XI), and (4)
measures both cognitive (test scores, mastery) and affective or participatory outcomes (motivation,
engagement, confidence).

The present study attempts to address these gaps by investigating the effects of the Direct
Listening Activity (DLA) model on improving drama listening competence of Grade XI students in
Indonesian secondary schools. Specifically, this study aims to determine whether implementing DLA
with drama materials will (a) significantly increase students’ listening comprehension of drama
texts, (b) improve mastery learning in listening competence, and (c) enhance student participation,
confidence, and motivation in listening to drama under the 2013 national curriculum.
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Methods

This study adopted a classroom action research (CAR) design, which is well-suited for
improving instructional practice through iterative cycles of planning, action, observation, and
reflection (Creswell & Poth, 2018; Kemmis et al., 2014). The research was conducted with 31 Grade
XI students of SMKN 2 Bengkulu during the 2020/2021 academic year, purposively selected due to
their persistent difficulties in listening to drama under the 2013 Indonesian Curriculum. The
intervention was implemented across two cycles, each consisting of three meetings, where the Direct
Listening Activity (DLA) model was systematically applied to drama listening lessons. The four
phases of CAR were operationalized by designing lesson plans, conducting DLA-based drama
listening activities, observing student engagement and teacher performance, and reflecting on
outcomes to improve the subsequent cycle.

Data were collected through listening tests, classroom observations, interviews, focus group
discussions, and documentation, ensuring triangulation of sources (Mills et al., 2015). Quantitative
data from tests were analyzed using descriptive statistics (mean gain, mastery learning, percentage
improvement), while qualitative data from observation and interviews were examined using
(Kalpokaite & Radivojevic, 2019; Koderi et al., 2023; Miles M. B. & Saldana, 2014; Pribowo et al.,
2024) model of data reduction, display, and conclusion drawing. To enhance rigor, instruments were
validated by expert judgment, Cronbach’s alpha coefficients exceeded 0.70 (Sari et al., 2024), and
member checking was conducted during discussions. These procedures strengthened the validity
and reliability of findings, positioning CAR not only as a diagnostic but also as an empowering tool to
evaluate the effectiveness of the DLA model in improving students’ listening competence in drama
learning.

Results and Discussion
Findings

The findings of this study indicate a consistent and substantial improvement in students’
listening comprehension of drama following the implementation of the Direct Listening Activity
(DLA) model. Analysis of test scores across the research cycles demonstrated a marked upward trend
in mean performance. The baseline pre-test administered prior to Cycle [ yielded an average score of
66.42, reflecting students’ initial limitations in grasping dramatic dialogue and narrative. Following
the first cycle of intervention, the post-test mean increased to 74.23, representing a gain of 7.81
points. This improvement suggests that even a single cycle of structured DLA instruction positively
influenced comprehension of dramatic materials. More compelling evidence was observed in Cycle
II, where the mean score reached 80.35, reflecting an additional 6.12-point increase over the Cycle |
post-test and an overall gain of 13.93 points from baseline to final assessment. As presented in Table
1, these results underscore a steady progression of students’ listening skills when exposed to
iterative DLA cycles. The pattern is further illustrated in Figure 1, which shows a clear upward
trajectory of scores, confirming that consistent application of the DLA model is associated with
enhanced comprehension outcomes.

Tablel. Mean Scores of Students’ Listening Comprehension across Cycles
Test Occasion N Mean Score Gain from Previous Test
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Pre-Test (Cycle I) 31 66.42 -
Post-Test (Cycle I) 31 74.23 7.81
Post-Test (Cycle II) 31 80.35 6.12

Mastery results showed improvements paralleling those observed in mean scores. At the pre-
test stage, only 16 of 31 students, or 51.61%, achieved scores at or above the minimum passing grade
of 75. After the first cycle, the number of students meeting mastery increased to 18, or 58.06%,
reflecting a gain of 6.45%. This increment, although modest, indicated that exposure to the DLA
model had begun to shift more learners above the threshold of mastery. By the end of Cycle II, 22
students, or 70.97%, had achieved mastery, representing a cumulative improvement of 19.36%
compared to baseline.
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Figure 1. Progression of Students’ Mean Scores across Pre-Test, Cycle I, and Cycle 11

These findings are summarized in Table 2 and depicted visually in Figure 2. The consistent
rise in the proportion of students meeting mastery criteria demonstrates that repeated DLA cycles
not only enhanced average achievement but also widened the pool of learners capable of attaining
the minimum standard, thereby addressing issues of uneven learning outcomes across the class.

Table 2. Percentage of Students Achieving Mastery in Listening Comprehension

Test Occasion N Students Achieving 275 Percentage (%) Increase (%)
Pre-Test (Cycle I) 31 16 51.61 -
Post-Test (Cycle I) 31 18 58.06 6.45
Post-Test (Cycle II) 31 22 70.97 12.91

The observation of classroom dynamics revealed a positive shift in student participation
throughout the intervention. In Cycle I, active participation was recorded at 65.33%, indicating that
approximately two-thirds of students engaged actively during listening sessions, group discussions,
and dramatization exercises. By Cycle II, this figure increased to 73.67%, reflecting an 8.34% gain in
active involvement. These results are visualized in Figure 2 below:
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Figure 2. Percentage of Students Achieving Mastery across Cycles

These findings, presented in Table 3, demonstrate that beyond measurable gains in test
performance, the DLA model fostered higher levels of engagement. Field notes supported this
quantitative evidence, documenting more frequent student responses during comprehension checks,
greater initiative in asking questions, and increased willingness to volunteer for dramatization tasks.
This upward trend in participation suggests that the DLA model contributed not only to improved
comprehension but also to a more dynamic and interactive learning environment.

Table 3. Percentage of Active Student Participation during Listening Activities

Cycle Active Participation (%) Increase from Previous Cycle (%)
I 65.33 -
11 73.67 8.34

Qualitative data from focus group discussions provided further evidence of affective
improvements. Students consistently expressed greater confidence in approaching listening tasks
and a heightened sense of motivation to engage with drama. For example, one student remarked, “At
first, I thought listening was just sitting and being quiet, but with this activity, 1 felt I could really
understand the drama and take part in it.” Another student noted, “I became more confident to listen
and answer questions after we practiced drama listening several times.” A third observation
highlighted increased intrinsic interest: “Listening was usually boring, but with drama, I felt interested
and wanted to continue.” These direct excerpts illustrate that students began to reconceptualize
listening as an active, engaging, and enjoyable process rather than a passive and monotonous
exercise. The qualitative findings corroborate the quantitative evidence of improved participation,
suggesting that the DLA model nurtured not only skill development but also affective engagement.

In addition to student outcomes, teacher performance in implementing the DLA model was
systematically observed. Four key indicators were rated: clarity of instructions, scaffolding, use of
drama materials, and feedback responsiveness. As shown in Table 4, performance in all indicators
improved between cycles. Clarity of instructions rose from 78% in Cycle I to 86% in Cycle II,
scaffolding from 75% to 84%, use of drama materials from 80% to 88%, and feedback

responsiveness from 77% to 85%. Each indicator recorded gains of between 8% and 9%, reflecting
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enhanced teacher proficiency in orchestrating DLA-based listening sessions. These findings highlight
that the iterative nature of classroom action research benefited not only student learning outcomes
but also instructional quality.

Table 4. Teacher Performance Ratings across Cycles

Indicator Cycle I (Mean %) Cycle II (Mean %) Gain (%)
Clarity of Instructions 78 86 8
Scaffolding and Guidance 75 84 9
Use of Drama Materials 80 88 8
Feedback and Responsiveness 77 85 8

Taken together, the results demonstrate the effectiveness of the Direct Listening Activity
model in improving multiple dimensions of listening to drama among Grade XI students.
Quantitatively, students’ mean scores rose by 13.93 points from baseline to final assessment, while
the proportion achieving mastery increased by 19.36%. Classroom observations revealed an 8.34%
gain in active participation, while qualitative data confirmed increased confidence and motivation.
Teacher performance also improved consistently across key indicators, with average gains of 8-9%.
These findings, grounded in both statistical evidence and direct student testimony, provide robust
confirmation that the DLA model contributed positively to learning outcomes, classroom
engagement, and instructional practice.

Discussion

The findings of this classroom action research provide compelling evidence that the Direct
Listening Activity (DLA) model significantly enhanced Grade XI students’ competence in listening to
drama as part of Indonesian language learning. Quantitative results demonstrated steady
improvements across two cycles: mean test scores increased by nearly 14 points from baseline to the
final assessment, and mastery learning achievement rose from 51.61% at the outset to 70.97% at the
end of Cycle II. Parallel to these cognitive gains, student participation in classroom activities
improved by 8.34%, while qualitative data revealed heightened confidence, motivation, and
engagement with drama listening tasks. Teacher performance in delivering DLA-based lessons also
improved across all indicators, demonstrating that the cyclical action research process
simultaneously enhanced pedagogical practice. Collectively, these results affirm the effectiveness of
structured listening models in promoting both academic achievement and affective outcomes in
drama listening instruction.

The improvements observed in this study resonate with international research on listening
comprehension and drama-based pedagogy. Goh and Vandergrift (2012) emphasized that structured
listening instruction involving prediction, monitoring, and reflection substantially enhances
comprehension processes, especially for challenging texts. The gains in mean scores across cycles
corroborate Hunter et al., (2021) assertion that listening development benefits from repeated cycles
of exposure and practice rather than isolated lessons. Moreover, the significant rise in mastery
achievement aligns with findings from Stauffer’s Directed Listening and Thinking Activity (DLTA)
model (Bi et al,, 2023; Fuchs & Fuchs, 2005; Soebari & Aldridge, 2016), later expanded by Budiyanto
et al,, (2021) and Soebari and Aldridge (2016), who documented significant post-test gains among
Indonesian junior high students taught using DLTA. The present study extends these insights to
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drama listening within Indonesian language learning, highlighting that structured listening models
are not confined to second language acquisition but also applicable to first-language literary
education.

Drama as a medium for listening comprehension has received growing global attention.
Basaran, (2024) and Liu et al.,, (2021) showed that drama activities stimulate engagement and reduce
listening anxiety by contextualizing language in emotionally rich and interactive forms. The
motivational shifts reported by students in the present study mirror Luo et al., (2024) findings that
role-play and dramatization enhance learners’ willingness to persist with difficult listening tasks.
Similarly, Ly (2024) demonstrated that the drama method significantly improved university
students’ listening comprehension in Vietnam, particularly when students actively dramatized
content rather than passively consuming audio. The qualitative data here students reporting greater
interest and confidence provide convergent evidence that drama-based listening interventions
support affective as well as cognitive dimensions of learning. Furthermore, teacher performance
gains recorded in this research echo global recommendations that teacher capacity is crucial for
maximizing drama’s pedagogical potential (Humaira et al., 2022; Mastrothanasis & Kladaki, 2023).

The present findings also align with and extend research conducted within Indonesia.
Ramadhianti & Somba, (2021) identified cognitive and affective barriers to listening comprehension
among Indonesian high school learners, including limited exposure, anxiety, and insufficient
scaffolding. The improvement in student confidence and participation observed in this study
suggests that the DLA model effectively mitigated these barriers by providing structured, predictable
listening stages. Similarly, Kumar et al., (2022) observed that many teachers lacked effective
materials for teaching listening, particularly for drama. By embedding drama texts within a DLA
structure, this study demonstrates a practical solution to such challenges, offering a replicable
instructional approach grounded in the national curriculum.

Further parallels emerge when comparing this research with multimedia-based listening
interventions. Arono, (2014) and Putri et al, (2024) reported that interactive multimedia
significantly enhanced Indonesian students’ critical listening abilities, though he noted the
persistence of passive learning tendencies. The DLA model as applied here seems to address that
passivity, as evidenced by the increased proportion of students actively participating during lessons.
Liyanawatta et al., (2022) found that drama listening was often hindered by lack of interactivity; the
present study’s observation of improved engagement illustrates the value of structured interaction
embedded in DLA cycles. Local studies on film and drama-based listening, such as Dewsbury et al,,
(2022), reported significant score gains but often lacked a structured pedagogical framework. The
current study therefore contributes by showing that combining drama with a systematic model like
DLA produces both measurable academic benefits and stronger affective engagement.

The improvements in teacher performance documented here also connect to Indonesian
research emphasizing the role of reflective teaching in curriculum implementation. Studies by Chen
(2023) highlighted that teacher adaptability and reflective practices are decisive factors in improving
listening instruction. The iterative cycles of planning, action, observation, and reflection inherent in
classroom action research not only supported student outcomes but also facilitated professional
growth for the teacher in this study. This dual impact benefiting both learners and educators
underscores the broader relevance of action research for Indonesian language teaching.
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Theoretically, this study reinforces the conceptualization of listening as an active, multi-
dimensional process requiring metacognitive scaffolding (Bernold & Diaz-Michell, 2023; Goh &
Vandergrift, 2021; Han, 2021; Hou et al., 2023). The DLA model operationalizes this scaffolding by
structuring the listening experience into phases that promote prediction, comprehension, and
reflection. The consistent score improvements demonstrate that theoretical frameworks
emphasizing active listening strategies are pedagogically robust even in drama contexts.
Furthermore, the results validate socio-constructivist perspectives on learning (Newman & Latifi,
2021), as students’ increased participation and collaborative engagement suggest that peer
interaction during drama listening tasks played a crucial role in knowledge construction.

Pedagogically, the study provides clear evidence that the DLA model offers a practical and
effective strategy for integrating literary texts, particularly drama, into language education. For
teachers, the model offers a structured yet flexible approach to overcome common challenges such
as student passivity, anxiety, and superficial comprehension. The rise in mastery achievement
indicates that DLA is capable of lifting not only mean scores but also the proportion of learners who
meet curriculum standards, thus contributing to equity in classroom learning outcomes. Teacher
performance gains further indicate that DLA encourages reflective practice, enhancing instructional
clarity, scaffolding, and feedback.

At the policy level, the findings support ongoing efforts under the Indonesian 2013
Curriculum to foster competence-based, active, and student-centered learning. The demonstrated
success of DLA in improving listening comprehension of drama provides policymakers with evidence
that integrating structured listening models into national guidelines could strengthen language and
literature instruction. Considering UNESCO (2021) and OECD (2019) calls for active learning
approaches to equip students with 21st-century skills, the DLA model represents a scalable and
context-appropriate strategy for Indonesian classrooms.

The novelty of this study lies in its application of the Direct Listening Activity model
specifically to drama listening in Indonesian language education at the secondary level. While
previous research has examined DLTA or multimedia approaches, very few studies have isolated
drama listening as a competence to be improved using structured listening pedagogy. By combining
classroom action research with quantitative and qualitative data, the study contributes a holistic
analysis of both cognitive and affective outcomes. The dual improvement in student achievement and
teacher performance highlights the mutual reinforcement between instructional models and
reflective practice. Thus, the study advances both theoretical and practical understandings of how
listening pedagogy can be innovatively applied in first-language literary contexts.

Despite its contributions, this study is not without limitations. First, the sample size was
limited to 31 students in a single vocational high school, which restricts the generalizability of
findings to broader populations. While classroom action research emphasizes contextual
improvement rather than statistical generalization, replication across multiple schools, regions, and
student demographics would strengthen external validity. Second, the study relied primarily on
descriptive statistics and did not employ inferential analysis; future research could apply quasi-
experimental or mixed-method designs to generate stronger causal inferences about the
effectiveness of DLA. Third, the drama texts used in this study were limited in scope, and it remains
unclear whether the model is equally effective across diverse dramatic genres or in comparison with
other literary forms such as poetry or prose.
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Another limitation concerns the reliance on teacher observation and self-report in assessing
participation and confidence. While triangulation mitigated potential bias, future studies could
incorporate more objective measures of engagement, such as digital tracking of responses in blended
learning environments. Furthermore, the research was conducted within the constraints of
classroom schedules and curricular demands, limiting the number of cycles to two. A longer-term
study involving more cycles may reveal whether improvements plateau or continue to grow.

Future research should therefore pursue several directions. First, comparative studies could
examine the relative effectiveness of DLA versus other listening models (e.g., DLTA, task-based
listening, or technology-mediated listening) in drama and non-drama contexts. Second,
investigations should explore the role of individual differences such as listening anxiety, learning
styles, or prior exposure to drama in moderating the effectiveness of DLA. Third, policy-oriented
studies could analyze the scalability of DLA-based drama listening interventions across different
Indonesian provinces, considering variations in teacher capacity, resources, and student
backgrounds. Finally, longitudinal research could investigate the transfer effects of drama listening
competence to broader language and communication skills, assessing whether the gains observed in
classroom action research translate into sustained improvements in students’ academic and social
literacy.

Conclusion

This study aimed to assess the effectiveness of peer tutoring in enhancing grade VII students'
understanding and application of descriptive text structure in Indonesian language education at MTs
Darussalam, Bengkulu City. The findings indicate that peer tutoring significantly improved students’
ability to identify and apply the structure of descriptive texts, as reflected in higher post-test scores
and increased student engagement. Students' active participation in group discussions and their
collaboration with peers led to improved academic performance and fostered critical thinking and
collaborative learning. These results support the potential of peer tutoring as an effective strategy
for teaching complex text structures like descriptive writing, aligning with Vygotsky's Sociocultural
Theory and Piaget's Constructivist Learning Theory, both of which emphasize the importance of
social interaction in learning.

However, the study has limitations, including the small sample size and short duration of
implementation. Future research could explore the long-term impact of peer tutoring on students’
writing skills and extend the study to larger, more diverse samples for greater generalizability.
Despite these limitations, the study highlights the practical application of peer tutoring in improving
student engagement and academic performance in descriptive writing, providing valuable insights
for educators seeking to enhance collaborative learning in language education.
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