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Abstract  
This study aims to evaluate the implementation of deep learning in Social 
Studies instruction at junior secondary schools through the ADKAR model, 
which consists of awareness, desire, knowledge, ability, and reinforcement. A 
qualitative implementation evaluation design was employed, involving 
principals, Social Studies teachers, and students from several junior secondary 
schools in Pasuruan Regency that had participated in deep learning training 
organized by BBGTK East Java. Data were collected through in-depth 
interviews, classroom observations, and document analysis, and were analyzed 
using an interactive model comprising data reduction, data display, and 
conclusion drawing, with data validity ensured through source triangulation, 
technique triangulation, member checking, and peer debriefing. The findings 
reveal that teachers have developed awareness of the importance of deep 
learning and show positive motivation to implement it; however, their 
knowledge remains largely conceptual, their ability to translate deep learning 
principles into consistent classroom practices is still developing, and 
institutional reinforcement through supervision, evaluation, mentoring, and 
professional learning communities remains insufficient. This study implies that 
the sustainable implementation of deep learning requires not only initial 
training but also systematic school-based reinforcement, continuous 
professional development, and collaborative instructional support to 
strengthen teachers’ pedagogical transformation in Social Studies learning. 
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Introduction 
Twenty-first century education demands learning that goes beyond rote memorization and instead 

promotes critical, reflective, and collaborative thinking, as well as the ability to connect knowledge 

with real life contexts (Heryahya et al., 2022; Roshid & Haider, 2024; Wijesekera & Hameed, 2026) 

This aligns with the competencies required in the 21st century, which emphasize learners’ 

responsiveness, their ability to integrate knowledge, and their skills in interacting with information 

technology (Anwar, 2022; Herlinawati et al., 2024; Noviani et al., 2025). One response to these 

demands is the adoption of deep learning approaches, which focus on the development of conceptual 

understanding, higher order reasoning, and the ability to solve complex problems (Ceballos et al., 

2026; Isnayanti et al., 2025; Sofroniou et al., 2025). Deep learning has emerged as a pedagogical 

response to these challenges, emphasizing mindful, meaningful, and joyful conceptual understanding, 

rather than the superficial learning often associated with artificial intelligence (kosasih et al., 2025; 

Sinha, 2025; Xuan, 2025). This approach encourages students to connect new information with prior 

knowledge, engage in critical analysis, and solve complex problems skills that are highly relevant to 

the demands of producing creative, innovative, and critical individuals in the 21st century (Bidayati 

Haka et al., 2025; Huda et al., 2025; Oktafiani et al., 2025). 
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The implementation of this approach is particularly relevant in the context of Social Studies 

education. As a discipline rich in civic values, Social Studies requires an approach that integrates 

theoretical knowledge with practical application, enabling students to understand and contribute 

effectively to society (Fried & Mette, 2026; Kurniawati, 2025; Sakti et al., 2024). Therefore, Social 

Studies should not merely function as a medium for the transfer of factual knowledge, but also as a 

strategic platform for fostering a comprehensive understanding of social dynamics and developing 

students’ reflective capacities in addressing social complexities. However, the implementation of 

deep learning in Social Studies education at the school level faces several challenges, particularly the 

tendency of teachers to maintain conventional, teacher-centered instructional methods (Feri et al., 

2025). This is often attributed to teachers’ limited understanding of deep learning as a pedagogical 

approach rather than merely a teaching method, as well as constraints in developing students’ social 

skills and critical literacy (Defa et al, 2023; Suarti et al, 2023). Consequently, Social Studies learning 

often remains focused on memorization, lacks contextual relevance, and fails to foster students’ 

concrete understanding of the importance of the material being studied (Sulistyosari et al, 2022; 

Susanti et al, 2023). As a result, students frequently struggle to provide comprehensive explanations 

or demonstrate deep understanding of the subject matter and tend to exhibit limited participation in 

classroom discussions due to their familiarity with passive learning approaches.  

This phenomenon creates an urgency to evaluate the effectiveness of teacher capacity-

building programs in the implementation of deep learning. One such initiative is the deep learning 

training program organized by the BBGTK of East Java, which involved several junior secondary 

schools in Pasuruan Regency. For Social Studies teachers in particular, this program represents an 

important initial step in introducing the concepts, principles, and directions for implementing deep 

learning in schools. Specifically, this study evaluates the implementation of the training program 

using the ADKAR framework to identify gaps between the intended objectives of the training and its 

actual practices in the field (Afwan et al, 2025). Accordingly, this study aims to identify the factors 

that hinder or support the adoption of deep learning by Social Studies teachers, as well as to explore 

adaptive strategies that may be employed to overcome these challenges (Khofifah et al, 2025). This 

research adopts the ADKAR framework developed by Hiatt, which consists of Awareness, Desire, 

Knowledge, Ability, and Reinforcement (Hiatt, 2006). The selection of the ADKAR framework as an 

evaluation tool is based on its capacity to analyze change implementation at the individual level an 

aspect that is crucial in the adoption of new pedagogical approaches but is often overlooked in 

conventional program evaluations (Patra et al, 2026; Prunuske et al., 2022).  

Empirical studies that specifically examine the implementation of deep learning in the context 

of Social Studies at the school level particularly following teacher training programs and evaluate it 

using the ADKAR framework remain very limited. (Watimena et al, 2026) employed the ADKAR 

framework to analyze teacher readiness; however, the study focused solely on readiness at the 

primary school level and did not evaluate the implementation of deep learning within the context of 

Social Studies at the junior secondary level. Similarly, the study by (nurjanah, 2025) examined 

teachers’ readiness to implement deep learning in history education, but it was limited to a single 

subject at the senior secondary level, thus failing to provide a comprehensive understanding of its 

application across disciplines at the junior secondary level. This gap highlights the need for further 

investigation into the effectiveness of teacher professional development programs in promoting the 
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adoption and internalization of deep learning pedagogy, as well as in analyzing the resulting changes 

in classroom practices, the supporting factors, and the challenges encountered by teachers. 

Specifically, the ADKAR framework will help reveal the extent to which Social Studies teachers 

implement deep learning in classroom practice. This study aims to analyze the effectiveness of the 

deep learning training program conducted by BBGTK East Java, particularly in Pasuruan, by 

employing the ADKAR model as an evaluative lens to identify the enabling and constraining factors 

in the implementation of this pedagogical approach in Social Studies (Patra et al., 2026; Prunuske et 

al., 2022). In addition, the findings of this study may serve as an important reference for educational 

policymakers in formulating strategies to improve teacher quality, particularly in responding to the 

demands of 21st-century learning. More specifically, this study evaluates the implementation of a 

deep learning approach in junior secondary schools aimed at supporting the transformation of 21st-

century learning (Ariyani et al, 2026). 

This study not only evaluates the implementation of deep learning but also develops an 

ADKAR-based analytical framework within the context of Social Studies pedagogy at the junior 

secondary level. Unlike previous studies that primarily focus on measuring teachers’ readiness or 

perceptions, this study identifies patterns of pedagogical change based on the five dimensions of the 

ADKAR model in a more comprehensive manner. Furthermore, this research provides an empirical 

synthesis of the interrelationships among ADKAR components in supporting learning transformation, 

thereby offering a conceptual contribution to the adaptation of the ADKAR model in educational 

contexts, particularly in the implementation of deep learning in schools. 

Method 
This study employed a qualitative research approach. The research method used was 

implementation evaluation, which is designed to assess the effectiveness of a program after it has 

been fully implemented by examining how and to what extent the program has been carried out in 

practice (Patton, 2008). Evaluation was chosen because this study does not merely describe the 

implementation of learning, but also evaluates how deep learning is implemented in Social Studies, 

the supporting factors available, the challenges and constraints encountered, and the forms of 

reinforcement needed to ensure that the implementation can be sustained consistently over time. 

The selection of research sites and informants was conducted using purposive sampling. The 

study was carried out at SMPN 2 Sukorejo, SMPN 1 Beji, SMPN 2 Beji, and SMP AT-Tibyan. These 

schools were considered relevant as research sites because they had received initial intervention in 

the form of deep learning training organized by the BBGTK of East Java. A total of 20 participants 

were involved in this study, consisting of 4 principals, 8 Social Studies teachers, and 8 students. 

Data were collected through in-depth interviews, observations, and document analysis. 

Semi-structured interviews were conducted with principals, teachers, and students as informants, 

observations were carried out through limited participatory observation during classroom learning 

activities; and document analysis was conducted on various supporting documents. To ensure data 

validity, this study employed several validation techniques, including source triangulation, technique 

triangulation, member checking, and peer debriefing. Source triangulation was conducted by 

comparing data from different informants, while technique triangulation was carried out by 

examining the consistency of data across multiple data collection methods. The research 

instruments, including interview guides and observation sheets, were developed based on indicators 



 

271 | 
 

derived from the ADKAR model to ensure alignment with the objectives of evaluating the 

implementation of instructional change. 

Data analysis in this study followed an interactive model consisting of data reduction, data 

display, and conclusion drawing. During the data reduction stage, the researcher performed data 

selection, focusing, and simplification through interview transcription, coding, and categorization 

based on themes relevant to the ADKAR components. The next stage, data display, involved 

organizing the data into descriptive narratives and thematic matrices to facilitate the identification 

of patterns, relationships, and emerging trends. In the final stage, conclusions were drawn through a 

gradual process of data interpretation, pattern identification, and repeated verification to ensure the 

validity of the findings. This analytical process was iterative, meaning that it was conducted 

continuously from the data collection phase to the final stage of the study. 

This study evaluates the implementation of deep learning in Social Studies using the ADKAR 

framework, which comprises five key components: awareness, desire, knowledge, ability, and 

reinforcement. 

Table 1. The ADKAR Focus Inquiry 

ADKAR Component Focus of Inquiry 

Awareness Teachers’ awareness of the importance of deep learning, including their 

understanding of the reasons, objectives, and benefits of instructional change. 

Desire Teachers’ willingness to support and their motivation to implement deep learning 

approaches in Social Studies instruction. 

Knowledge Teachers’ knowledge of concepts, strategies, and techniques for implementing 

deep learning in Social Studies instruction. 

Ability Teachers’ ability to apply deep learning in the classroom, including skills in 

managing instruction and integrating real-world contexts into the learning 

process. 

Reinforcement Supporting factors that sustain implementation, such as principal support, 

ongoing training, and a school culture conducive to instructional innovation. 

Result and Discussion 
Awareness 

Most Social Studies teachers were first introduced to the concept of deep learning through training 

programs organized by the BBGTK of East Java, which were conducted in Pasuruan Regency. 

Teachers reported that the training provided a clearer understanding of the importance of shifting 

instructional approaches from rote memorization to more active and deep learning.  Social Studies 

teacher stated.  

“I was first introduced to this concept during the training, and I immediately felt that it was 

a crucial step toward increasing student engagement.” 

This finding indicates that deep learning remains relatively new to many teachers; however, 

they begin to recognize its benefits after participating in such training programs. Teachers also 

acknowledged that Social Studies instruction previously implemented in classrooms often provided 

limited opportunities for students to think critically and actively engage in the learning process. They 

further emphasized that deep learning is essential in addressing these challenges by involving 

students in more meaningful and contextual learning experiences. 

The principal also stated strong support for the implementation of deep learning in the school 

as part of a national policy aimed at improving the quality of education. According to the principal, 
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this policy is intended to enhance instructional effectiveness and better prepare students to face the 

challenges of the 21st century. However, the principal acknowledged that not all teachers fully 

understand or are ready to implement this approach effectively. It was also noted that despite having 

received training, some teachers have not yet fully applied the principles of deep learning in Social 

Studies instruction. This finding indicates a gap between conceptual understanding and practical 

implementation, which requires further guidance and sustained support from the school. 

Overall, the interview findings from both teachers and the principal indicate that although 

there is a high level of awareness regarding the importance of deep learning, there are variations in 

teachers’ understanding and readiness to implement it in the classroom. While some teachers have 

begun to recognize the importance of this change and are ready to adopt it, many still face challenges 

in both understanding and practice. These challenges highlight the need for continuous support 

through professional development and school-level policies. Therefore, deep learning must be more 

comprehensively understood by all stakeholders within the school to ensure its effective and 

sustainable implementation. 

Desire 

Not all teachers demonstrate the same level of motivation to implement deep learning. While some 

teachers show high levels of enthusiasm and commitment, others remain only partially adaptive in 

their approach. This variation is influenced by several factors, including workload, limited time, long-

established teaching habits, and differing levels of understanding of the deep learning concept. 

Most of the Social Studies teachers interviewed reported that they feel encouraged to 

implement deep learning due to their belief that this approach can improve the quality of student 

learning. As one teacher stated. 

“I feel challenged and interested in applying deep learning because I believe students will be 

more engaged and have a better understanding of the material.”  

This willingness to transform their teaching practices stems from the understanding that deep 

learning can reshape how students interact with content, making it more relevant and meaningful in 

their daily lives. 

However, some teachers also expressed doubts and concerns regarding the implementation 

of deep learning, particularly in relation to limited time and available resources. This indicates that 

although there is a desire to change teaching practices, external constraints such as time limitations 

and insufficient support resources act as barriers that affect teachers’ motivation to sustain 

instructional transformation. Several teachers further noted that their motivation to implement deep 

learning increases when they recognize its potential to enhance students’ critical thinking skills. This 

suggests that the willingness to adopt this approach becomes stronger when teachers perceive its 

significant impact on students’ competencies, particularly in critical thinking and problem-solving. 

In addition, school principals play an important role in supporting the implementation of deep 

learning by encouraging teachers to actively engage in the process. Principals provide ongoing 

support through training and mentoring to sustain teachers’ motivation, especially during the initial 

stages of implementation when challenges are more prominent. Nevertheless, despite the strong 

intention to implement deep learning, some teachers reported that their motivation occasionally 

declines due to contextual challenges, such as low student engagement during late school hours. This 

finding highlights that the sustainability of teachers’ motivation largely depends on continuous 
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institutional support and early successful implementation experiences that can reinforce positive 

perceptions among teachers. 

Knowledge 

The findings indicate that teachers’ understanding of deep learning remains at a basic to 

intermediate level. In general, teachers have grasped key principles such as meaningful and 

contextual learning; however, they have not yet fully mastered systematic implementation strategies, 

particularly in designing learning activities and appropriate assessment practices. Most of the Social 

Studies teachers interviewed reported that they gained their knowledge of deep learning through 

training programs organized by BBGTK. This knowledge helped them understand that deep learning 

is not merely about delivering content, but also about creating learning experiences that connect 

students to real world contexts. 

However, despite having received training, some teachers acknowledged that their 

understanding is still limited to foundational concepts and does not yet extend to practical 

implementation techniques, such as selecting appropriate instructional models based on subject 

matter and student needs. This finding suggests that while foundational knowledge has been 

established, the primary challenge lies in translating theory into concrete classroom practices. Other 

teachers also noted that they developed a deeper understanding of appropriate assessment 

strategies for deep learning through collaborative sharing sessions during the training. Nevertheless, 

several teachers expressed the need for additional training or concrete examples, particularly in 

designing assessments aligned with deep learning principles. 

The principal also acknowledged that training serves as the primary source of knowledge for 

teachers in understanding deep learning, including aspects such as graduate profile dimensions, 

learning principles, learning experiences, and instructional frameworks. The school plans to organize 

follow up training and internal discussions among teachers to further strengthen their 

understanding and practical application of deep learning. Despite these efforts, some teachers 

reported difficulties in accessing more in-depth and applicable learning resources. This indicates 

that, although foundational knowledge has been established, there remains a need for ongoing 

support and access to resources that provide practical examples of deep learning implementation in 

the classroom. 

Overall, the interview findings suggest that while teachers have acquired basic knowledge of 

deep learning, challenges persist in translating this knowledge into concrete and contextually 

relevant teaching practices. Therefore, continued professional development and improved access to 

practical resources are essential to ensure that this knowledge can be effectively implemented in 

classroom settings. 

Ability 

The findings indicate that teachers’ ability to implement deep learning in the classroom remains 

limited. Although some teachers have attempted to integrate contextual approaches and group 

discussions, these efforts have not been consistently applied and do not yet fully reflect the 

characteristics of deep learning. These limitations are primarily attributed to a lack of practical 

experience, time constraints, and insufficient ongoing mentoring. Most of the Social Studies teachers 

interviewed reported that their ability to implement deep learning is still in the developmental stage. 

Some teachers have attempted to connect learning materials with real social issues or students’ 

everyday experiences; however, they continue to face difficulties in applying this approach 
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comprehensively. This suggests that, despite their efforts, teachers still lack confidence in effectively 

implementing deep learning in classroom practice. 

Several teachers also reported challenges in creating a classroom environment that is truly 

mindful, meaningful, and joyful, as emphasized in deep learning. Time limitations and the pressure to 

meet established curriculum standards often hinder teachers from fully applying deep learning 

principles that prioritize reflective and meaningful learning experiences. In addition, managing 

heterogeneous classrooms with varying student abilities presents another challenge. This indicates 

that the successful implementation of deep learning largely depends on teachers’ ability to manage 

classrooms effectively and adapt instructional strategies to diverse student needs. 

The principal acknowledged that, although teachers have received training in deep learning, 

many still require additional support to enhance their practical skills. It was also noted that some 

teachers do not yet feel sufficiently equipped to fully implement deep learning in the classroom. 

Therefore, the school plans to provide continuous training and allocate dedicated time for teachers 

to plan and discuss the implementation of deep learning collaboratively. Overall, despite a strong 

intention to implement deep learning, teachers’ ability to apply this approach effectively remains 

limited. This highlights the importance of ongoing professional development and more intensive 

mentoring to build teachers’ confidence and competence. Teachers who have greater opportunities 

to share experiences and receive feedback from peers and school leaders tend to demonstrate 

stronger capabilities in implementing this approach in classroom settings. 

Reinforcement 

The findings indicate that school support remains suboptimal. Although initial training has 

been provided, reinforcement in the form of supervision, professional learning communities, and 

sustained school policies is still limited. This condition has hindered the development of a school 

culture that consistently supports the implementation of deep learning. Most of the teachers 

interviewed stated that support from principals and fellow teachers plays a crucial role in 

implementing deep learning, particularly as a means of reflecting on classroom practices. This 

support is not only manifested through school policies but also through opportunities to share 

experiences and discuss challenges with colleagues. These findings suggest that peer-based social 

reinforcement is a key factor in sustaining the implementation of deep learning. 

However, despite the presence of support from school leadership and colleagues, several 

teachers reported that reinforcement in the form of supervisory evaluation and feedback remains 

limited. As one teacher stated. 

“We receive supervision only once per semester regarding the implementation of deep 

learning in the classroom.”  

This indicates that, although teachers receive moral support, the lack of systematic evaluation 

and collaborative reflection hinders the reinforcement process. Therefore, teachers emphasized the 

need for more structured reinforcement through regular supervision and discussion forums that can 

support reflective evaluation of instructional practices. The principal also acknowledged the 

importance of reinforcement through continuous evaluation and reflection within professional 

learning communities and supervision activities. Although efforts have been made to provide time 

for teachers to share experiences, limited time remains a significant challenge in conducting in depth 

evaluations. Consequently, schools need to increase the frequency of reflective sessions and enhance 

supervisory practices to ensure the consistent implementation of deep learning. 



 

275 | 
 

Overall, the interview findings suggest that while support from the school and peers exists, 

more systematic and structured reinforcement particularly in the form of evaluation, supervision, 

and recognition is still required. Teachers who receive consistent reinforcement tend to be more 

motivated to continue implementing deep learning and to improve their teaching practices. Thus, 

school-level reinforcement, whether through moral support, evaluation, or recognition, is a critical 

factor in ensuring the sustainability and success of deep learning implementation. 

These findings further indicate that, although social support and school policies are already in 

place, more structured and sustained reinforcement mechanisms are essential for maintaining 

teachers’ motivation and commitment. Schools need to strengthen evaluation and feedback 

processes within supervision practices to ensure the long-term effectiveness and sustainability of 

deep learning implementation. 

The interview findings indicate that although social support and school policies are in place, 

more structured and sustained reinforcement is crucial for ensuring the success and sustainability 

of deep learning implementation. Schools need to focus on evaluation and feedback during 

supervision to maintain teachers’ enthusiasm and motivation. 

Based on the data analysis, it was found that the implementation of deep learning in Social 

Studies instruction can be categorized into five main dimensions based on the ADKAR model, with 

the following characteristics: 

Table 2. Findings Using The ADKAR Model 

ADKAR Component Findings 

Awareness Teachers have developed an awareness of the importance of deep learning as a 

requirement for 21st-century education. however, this understanding is not 

uniformly distributed among all teachers. 

Desire Teachers show motivation to implement deep learning, but this desire is 

fluctuating due to factors such as workload, time constraints, and established 

teaching habits. 

Knowledge Teachers' knowledge of deep learning remains at a conceptual level and has not 

yet fully developed into implementable skills in classroom practice. 

Ability Teachers’ ability to apply deep learning is still in development and lacks 

consistency, particularly in classroom management and the integration of 

instructional strategies. 

Reinforcement Reinforcement for the implementation of deep learning exists but is not yet 

systematic and sustained, especially in the aspects of supervision, evaluation, 

and it has not yet become part of the school culture. 

 

Discussion 

The findings show that most teachers have developed an awareness of the importance of 

implementing deep learning as a response to the demands of 21st century education. This awareness 

is reflected in the understanding that learning should no longer be solely focused on memorization, 

but should encourage active student engagement and contextual understanding. In the ADKAR model 

framework, awareness is a crucial initial stage in the change process as it forms the foundation for 

subsequent stages such as desire, knowledge, ability, and reinforcement (Hiatt, 2006). Without 

adequate awareness, individuals tend to maintain old practices and show resistance to change (Patra 

et al., 2026). 
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In this study, teachers' awareness is also influenced by professional training and reflection on 

previous teaching practices that were deemed ineffective. This aligns with research that states that 

ongoing professional development and training play a critical role in enhancing teachers’ awareness 

and readiness for educational innovation (Heryahya et al., 2022b; kosasih et al., 2025). Additionally, 

the global educational demand for the development of 21st-century skills further strengthens 

teachers' awareness of the importance of pedagogical transformation towards more meaningful 

learning (Darling-Hammond et al., 2020). Thus, awareness is shaped not only by educational policies 

but also by teachers' understanding of the need for change in teaching practices. 

However, this awareness is not yet evenly distributed among teachers, with some still 

understanding deep learning in general terms without being able to concretely apply it in Social 

Studies instruction. This suggests that awareness is not only about recognizing the need for change 

but also about the depth of understanding of the implications of that change. In the change 

management literature, this condition indicates that awareness is still in its early stages and requires 

reinforcement through ongoing communication and more intensive mentoring (Prunuske et al., 

2022). Furthermore, the role of school leadership is crucial in building collective awareness through 

policy support and a shared vision (Hargreaves & Fullan, 2012; Rochaendi et al., 2021), so that the 

awareness developed can evolve into a more mature readiness to implement deep learning 

consistently. 

The findings indicate that teachers possess a relatively strong desire to implement deep 

learning, primarily driven by the belief that this approach can enhance student engagement and the 

quality of learning. In the ADKAR model, desire represents an individual’s willingness to support 

change, which is heavily influenced by internal factors such as personal motivation, as well as 

external factors like organizational support (Hiatt, 2006; Patra et al., 2026). This desire is also related 

to teachers' perceived benefits of the proposed changes, where the higher the perceived benefits, the 

greater the tendency for individuals to engage in the change process. 

Teachers’ motivation in this study can also be explained through intrinsic motivation theory, 

which emphasizes that individuals are driven to make changes when they understand the meaning 

and positive impact of their actions (Deci & Ryan, 2000). Teachers who see that deep learning can 

develop students' critical thinking skills and promote active participation tend to show a higher level 

of desire. Additionally, a supportive school environment, such as the presence of training and teacher 

collaboration, further strengthens this motivation. This aligns with research indicating that school 

leadership and professional learning communities play a critical role in enhancing teachers’ 

motivation to adopt educational innovations (Hargreaves & Fullan, 2012; Timperley et al., 2007). 

However, the results of this study show that teachers’ desire is fluctuating and not yet fully 

stable. Factors such as administrative workload, time constraints, and long-established teaching 

habits serve as barriers to maintaining teachers' motivation for change. External challenges, such as 

administrative workload and time constraints, align with findings from other studies which show 

that although teachers initially have the desire to change, structural barriers within the school 

environment can diminish their intention to sustain the change in the long term (Gorozidis & 

Papaioannou, 2014). This condition suggests that pedagogical change is influenced not only by 

individual factors but also by structural and organizational cultural conditions. Therefore, it is 

necessary to implement reinforcement strategies that focus not only on enhancing individual 
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motivation but also on providing continuous systemic support, so that teachers’ desire can evolve 

into a consistent commitment to implementing deep learning. 

The findings indicate that teachers' knowledge of deep learning remains at a conceptual level 

and has not yet fully developed into implementable skills in classroom practice. Teachers have 

understood basic principles such as meaningful, contextual, and student-centered learning; however, 

they have not yet been able to systematically apply these principles in lesson planning and 

assessment. In the ADKAR model, knowledge refers to an individual’s understanding of how to 

implement change, including the strategies, methods, and skills required (Hiatt, 2006; Patra et al., 

2026). Without adequate knowledge, change cannot be effectively implemented, even if individuals 

have the awareness and desire to change. 

This condition suggests a gap between theoretical knowledge and implementational ability, 

which can be explained through the theory of experiential learning, which emphasizes that effective 

learning occurs through direct experience and reflective practice (Kolb, 2015). Furthermore, the 

availability of contextual learning resources and support from professional learning communities 

also plays an important role in strengthening teachers’ knowledge (Darling-Hammond et al., 2020; 

Timperley et al., 2007). Therefore, improving teachers’ knowledge should focus on practice-based 

training, continuous mentoring, and strengthening collaboration among teachers so that the 

knowledge acquired can be developed into implementational competence in deep learning. 

In this study, teachers’ knowledge was largely gained through training programs organized 

by BBGTK East Java, which played a role in enhancing their conceptual understanding of deep 

learning. This aligns with research indicating that professional development is crucial in enhancing 

teachers’ pedagogical capacity and readiness to implement learning innovations  (Heryahya et al., 

2022b; kosasih et al., 2025). However, theoretical training often falls short of developing practical 

abilities, meaning that the knowledge acquired has not been fully internalized into classroom 

practice. 

This condition suggests a gap between theoretical knowledge and implementational ability, 

which can be explained through the theory of experiential learning, which emphasizes that effective 

learning occurs through direct experience and reflective practice (Kolb, 2015). Furthermore, the 

availability of contextual learning resources and support from professional learning communities 

also plays an important role in strengthening teachers’ knowledge (Darling-Hammond et al., 2020; 

Timperley et al., 2007). Therefore, improving teachers’ knowledge should focus on practice-based 

training, continuous mentoring, and strengthening collaboration among teachers so that the 

knowledge acquired can be developed into implementational competence in deep learning. 

The findings indicate that teachers' ability to implement deep learning is still in the 

developmental stage and has not yet been consistent in classroom practice. While some teachers 

have attempted to apply contextual approaches and student centered activities, the implementation 

has not fully reflected the characteristics of deep learning. In the ADKAR model, ability refers to an 

individual’s capacity to apply changes in practice through skills, experience, and practical readiness 

(Hiatt, 2006; Patra et al., 2026). This indicates that the success of implementation depends not only 

on understanding but also on practical ability to manage learning effectively. 

The limitations in teachers’ abilities in this study are related to a lack of practical experience 

and complex pedagogical skills, such as differentiated instruction, classroom management, and the 

integration of meaningful learning strategies. This aligns with the theory of experiential learning, 
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which asserts that an individual’s ability develops through direct experience and reflective practice 

(Kolb, 2015). Additionally, low self-efficacy in trying new strategies has also become a hindering 

factor, as belief in one’s capabilities affects actions and perseverance in facing challenges (Bandura, 

1997). Therefore, teachers' abilities are not only determined by knowledge but also by experience 

and self-confidence in classroom practices. 

On the other hand, school environment support through activities such as micro-teaching, 

mentoring, and professional learning communities plays an important role in gradually enhancing 

teachers’ abilities. This aligns with the concept of professional capital, which emphasizes the 

importance of collaboration among teachers to improve the quality of teaching practices (Hargreaves 

& Fullan, 2012; Timperley et al., 2007). Therefore, improving teachers' ability should focus on 

strengthening practical experience, continuous mentoring, and the development of a supportive 

professional learning environment, so that the ability to implement deep learning can develop 

optimally and sustainably. 

The findings indicate that the reinforcement aspect of deep learning implementation is still 

suboptimal and has not yet been systematically carried out. While initial support through training 

and school policies has been provided, continuous reinforcement in the form of supervision, 

evaluation, and monitoring remains limited. In the ADKAR model, reinforcement ensures that the 

changes made are sustained and become part of ongoing practice (Hiatt, 2006; Patra et al., 2026). 

Without consistent reinforcement, individuals tend to revert to old habits, causing the initiated 

changes to become unsustainable. 

The study also reveals that social support from school principals and colleagues plays a critical 

role in strengthening deep learning implementation. Teachers involved in collaboration and 

professional learning communities are more likely to sustain innovative teaching practices. This 

aligns with the concept of professional learning communities, which emphasizes the importance of 

collaboration in supporting sustained pedagogical change (Hargreaves & Fullan, 2012; Timperley et 

al., 2007). Moreover, reinforcement through feedback and shared reflection also contributes to 

improving the quality of implementation. 

However, reinforcement in the form of recognition and acknowledgment of teachers' efforts 

is still suboptimal, although this is crucial in maintaining motivation and individual commitment. 

From a motivation theory perspective, external reinforcement such as rewards can enhance the 

sustainability of positive behavior (Deci & Ryan, 2000), while continuous evaluation serves as a 

control mechanism in the change process (Prunuske et al., 2022). Therefore, a more comprehensive 

reinforcement strategy is needed, including systematic supervision, ongoing evaluation, learning 

communities, and the development of a collaborative school culture to ensure that deep learning 

implementation is consistent and sustainable. 

Conclusion  
This study concludes that the implementation of deep learning in Social Studies at junior secondary 

schools in Pasuruan Regency has begun to develop but remains uneven and has not yet reached an 

optimal level across the five dimensions of the ADKAR model. The findings show that teachers have 

developed awareness of the importance of deep learning as a response to the demands of twenty-

first-century education and demonstrate a positive desire to adopt this approach; however, their 

knowledge remains largely conceptual, their ability to translate deep learning principles into 

consistent classroom practices is still limited, and reinforcement mechanisms at the school level are 
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not yet systematic or sustainable. These findings indicate that the effectiveness of deep learning 

implementation depends not only on initial training but also on continuous professional 

development, structured mentoring, reflective supervision, collaborative teacher learning 

communities, and stronger institutional support. This study contributes to the use of the ADKAR 

model as an evaluative framework for understanding pedagogical change in Social Studies 

instruction, particularly in identifying the gap between teacher readiness and actual classroom 

implementation. However, this study is limited by its qualitative scope, the number of participating 

schools and informants, and its focus on one regional context, which may limit the generalizability of 

the findings. Future research is recommended to involve broader school contexts, use mixed-method 

or longitudinal designs, and examine the impact of deep learning implementation on students’ critical 

thinking, conceptual understanding, social literacy, and learning engagement. 
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